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Abstract: In contemporary foreign language pedagogy, the development of
communicative competence represents a central educational goal. Modern
approaches extend beyond the traditional focus on grammatical accuracy and place
greater emphasis on learners’ capacity to employ language meaningfully and
effectively in real communicative contexts. In the context of English as a Foreign
Language (EFL), this paper looks at how agency affects students' enthusiasm,
involvement, and communication readiness, especially during speaking exercises. As
modern educational settings become progressively influenced by digital technologies
and artificial intelligence, learners are expected to go beyond accurate language
production and demonstrate the ability to analyse information, assess arguments,
and participate in communicative exchanges. From this standpoint, language is
viewed not simply as a rule-based system but as a dynamic tool that enables thinking,
social interaction, and the expression of personal meanings.
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In present-day language teaching, the development of communicative competence has
become one of the central objectives of foreign language teaching. Instead of prioritizing the
mastery of grammar rules, contemporary teaching methods focus on a student's capacity to
use language successfully in real-world situations. Over the past decades, language
instruction has evolved through various pedagogical frameworks, ranging from the formal
rules of the Grammar-Translation Method and the habit-forming drills of the Audio-lingual
Method to more learner-centered strategies like Communicative Language Teaching (CLT)
and Task-Based Language Teaching. While each approach has contributed significantly to
the development of communicative competence, many remain limited if used in isolation.
Although these modern methods prioritize interaction and meaningful language use, they
often focus on classroom activities without fully integrating the cognitive, emotional, and
social dimensions of learning.

As educational systems respond to the demands of the twenty-first century, language
instruction must foster a range of skills including communication, collaboration, creativity,
and critical thinking. These competencies are essential for learners to function successfully
in academic, professional, and social environments [3, p.1]. The evolution of language
teaching methodologies reflects this shift toward communication. Richards and Rodgers
explain that language-teaching approaches have historically moved from structural models
toward communicative methodologies that emphasize meaningful interaction and learner
participation [/2, p.16]. Similarly, Harmer argues that communicative activities such as
discussions, role-plays, and problem-solving tasks create opportunities for learners to
actively use language and develop confidence in speaking [8, p.88-92]. Setiyadi supports
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this perspective by emphasizing that language instruction should prioritize meaningful
communication rather than focusing exclusively on grammatical accuracy [1, p.14-16].
While these authors share a common emphasis on communicative language use, they
highlight different pedagogical dimensions of communicative competence. Steve Walsh
stresses the importance of classroom interaction as the primary mechanism through which
learners negotiate meaning and co-construct knowledge [14, p.11]. In contrast, Goh and Liu
focus on the cognitive and metacognitive aspects of speaking development, arguing that
learners need both fluency practice and opportunities to reflect on their communication
strategies [4, p.2-5].

In the twenty-first century, digital technologies, the internet, and artificial intelligence
have become indispensable tools for both teachers and students, profoundly transforming
the ways in which knowledge is accessed, shared, and constructed. Consequently, language
education is increasingly shaped by the integration of artificial intelligence tools into the
learning process. These technologies provide learners with new opportunities for accessing
information, practicing language skills, and receiving immediate feedback, thereby
transforming traditional modes of teaching and learning. At the same time, the growing
presence of Al in educational environments requires students to develop not only linguistic
accuracy but also critical thinking, information evaluation, and responsible engagement with
digital resources. While Al technologies offer new opportunities for accessing information
and generating language, recent studies indicate that their uncontrolled use may negatively
influence students’ cognitive engagement. When students rely only on Al-generated
responses, they tend to demonstrate reduced critical thinking involvement and diminished
metacognitive monitoring. This phenomenon, often described as cognitive offloading or
thinking atrophy, occurs when students delegate cognitive effort to technological tools rather
than actively processing information themselves. However, the challenge does not lie in the
use of Al itself, but rather in how students interact with these technologies. Instead of treating
Al as a tool that provides ready-made answers, teachers can transform it into a cognitive and
pedagogical scaffold for critical thinking development. As Kharbach argues, the key issue is
not whether students use Al, but how they engage with it during the learning process [10,
p.3]. From this perspective, Al-based activities can be designed to stimulate analytical and
reflective thinking. For instance, students may be asked to critically evaluate Al-generated
responses, identify unsupported claims, analyse underlying assumptions, and compare Al-
generated arguments with alternative perspectives. Such activities encourage learners to
question information rather than accept it uncritically, thereby strengthening their analytical
and communicative abilities. English teachers can design classroom activities that actively
integrate artificial intelligence into the learning process while fostering higher-order thinking
skills. For instance, learners may participate in Al-supported debate tasks, verify the
accuracy of information by fact-checking Al-generated answers, evaluate the strength of
arguments produced by Al systems, or rewrite and improve Al responses in order to make
them clearer, more precise, and more appropriate for a particular communicative context and
level. Such activities not only engage students in meaningful language use but also promote
the simultaneous development of communicative competence, critical thinking, and digital
literacy, which are increasingly recognized as essential competencies in contemporary
education.

Another important dimension in this process is metacognitive reflection. Learning
activities involving Al should be followed by reflective tasks in which students analyse their
interaction with Al-generated content. Reflective writing activities, such as short analytical
memos, encourage learners to examine what they observed in the Al responses, what

281



assumptions were challenged, and how their own thinking evolved during the task. From a
pedagogical perspective, integrating Al-based critical thinking activities into language
classrooms may significantly contribute to the development of communicative competence.
Communication in the twenty-first century requires not only linguistic accuracy but also the
ability to evaluate information, construct arguments, and respond critically to diverse
perspectives. When Al interactions are structured as analytical and reflective tasks, they can
become powerful tools for developing these competencies. Kharbach advises teachers
neither to ban Al nor to fear it, but to use it as a training ground for rigorous thinking rather
than allowing students to engage with it passively [Ibidem, p.5]:

Critical cati
Al —_ o —>| Metacognition |—> Communicative
Thinking Competence

Figure 1. AI-Enhanced Communicative Competence

Thus, in the context of rapid technological advancement, teaching without technology has
become almost impossible, as artificial intelligence increasingly functions as an external
cognitive extension of human thinking. For this reason, Al must be considered an integral
element of contemporary pedagogy, requiring both teachers and students to develop the
skills necessary to use it critically, responsibly, and productively in the learning process. To
illustrate how artificial intelligence can be integrated into communicative language teaching,
the following classroom activity presents a student-designed task in which learners
compared ideas from a coursebook with an Al-generated text.
Practical Classroom Activity: Comparing Coursebook lIdeas with Al-Generated
Content

A practical example of how artificial intelligence can support the development of
communicicative competence was observed through a student-led classroom activity in
which learners compared ideas presented in a coursebook with information generated by
artificial intelligence. The activity was based on Unit 7 of Empower, 2nd Edition, B2 Level,
Combo B, where students explored topics related to technology and modern urban life. As
part of the task, students first analysed the ideas introduced in the coursebook and then
compared them with a short Al-generated paragraph describing the concept of Smart Cities.

The Al-generated text explained how digital technologies and data collection
systems can improve the quality of life in urban environments by monitoring traffic,
pollution levels, and energy consumption, enabling city authorities to make more efficient
decisions. Students were asked to compare the arguments presented in the coursebook with
those provided by the Al text, identifying similarities, differences, and missing perspectives.
The activity was structured in several stages. First, students completed a comprehension
phase, reading the Al text and answering questions such as What is a smart city?, What
technologies are mentioned?, and What advantages are described? In the next stage,
students engaged in critical evaluation, discussing whether the advantages described in the
Al text were realistic and identifying possible disadvantages that were not mentioned, such
as privacy concerns, economic costs, or technological inequality. In the third stage, students
participated in metacognitive reflection, considering how they evaluated the Al-generated
information and whether they initially trusted the text. This reflection helped learners
become more aware of the strategies they used when analysing information. Finally, students
completed a communicative discussion task in small groups, debating the question: Do
smart cities make people’s lives better or more complicated? During the discussion, students
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were encouraged to express opinions, provide arguments and examples, agree or disagree
with their peers, and ask follow-up questions. Expressions such as In my opinion..., One
advantage could be..., However, we should also consider..., and | partly agree with you,
but... supported fluent interaction.

The results of this activity suggest that Al can function as a pedagogical stimulus
for communication when it is integrated into meaningful learning tasks. By comparing
coursebook content with Al-generated ideas, students engaged not only in language practice
but also in critical evaluation and reflective thinking, thereby strengthening their
communicative competence.

Al-Enhanced Critical Thinking activities

Input o Analysis —»|  Reflection |—»| Communication
* Read an Al- * Analyze arguments * Reflect on thinking * Discuss question
generated text * Question process * Express opinions
¢ Understand main information * Evaluate strategies * Defend your ideas
ideas o ldentify issues » Consider what you
learned

Figure 2. Developing Communicative Competence through
This example highlights the pedagogical value of integrating Al into communicative
language learning activities. When used critically and purposefully, Al-generated materials
can function as cognitive prompts that stimulate discussion, analysis, and collaborative
meaning-making among learners. In this way, artificial intelligence becomes not merely a
technological tool, but a pedagogical resource that supports the development of both
communicative competence and higher-order thinking skills.

Numerous scholars have also highlighted the broader cognitive and pedagogical
dimensions of communication. Barrow and Westrup (2026) argue that effective
communication also requires critical thinking skills that allow learners to analyse
information, formulate arguments, and express ideas clearly [2, p.2]. At the same time,
Farrell emphasizes the importance of reflective teaching practices that enable educators to
continuously adapt their instructional strategies in response to students’ needs [13, p.3].
Taken together, these perspectives suggest that communicative competence emerges from
the interaction of multiple factors, including meaningful interaction, learner autonomy,
metacognitive awareness, and critical thinking. When learners actively participate in shaping
their learning process, they become more engaged and develop stronger communicative
abilities. Thus, language learning can be understood as a complex and multidimensional
process that extends beyond the simple acquisition of linguistic knowledge. It also involves
a range of interrelated factors that shape the development of communicative competence,
including:

= cognitive processes, which support comprehension, information processing, and
language production;

= emotional engagement, which influences learners’ motivation, confidence, and
willingness to communicate;

= social interaction, through which meaning is negotiated and communicative
competence is developed;

* metacognitive regulation, which enables learners to monitor and manage their learning
strategies;

= Jearner’s autonomy, which encourages students to take active responsibility for their
language development.
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Consequently, developing communicative competence requires a holistic pedagogical
approach that integrates linguistic, cognitive, and social dimensions of language learning.
Such an approach allows teachers to design learning environments that support authentic
communication while encouraging learners to become active participants in their own
learning process. From a holistic perspective, communicative competence develops through
an integrated process that combines active language use with reflection on how
communication takes place. In this view, communicative competence is fostered through:

» communicative experience, which provides learners with authentic opportunities to
use language in meaningful interactions;

» reflection on communication, through which learners analyse how messages are
constructed, interpreted, and negotiated;

» self-regulation of expression strategies, which enables learners to adjust and improve

their communicative performance [10, p.22].

To better illustrate the evolution of language teaching approaches and their contribution
to the development of communicative competence, the following table summarizes the
main characteristics of these pedagogical frameworks:

Communication

Communicative I Task-Based

Language Teaching \ / Learning

COMMUNICATIVE

Meaningful COMPETENCE ; Collaborative
| Interaction Holistic Pedagogical Learning
Approach
Differentiated / \ Al Enhanced

Instruction

Learning

Holistic Pedagogical Approach

Formative .~ ~ Critical Thinking

Assessment Cognitive & Metacognitive Awareness & Creativity
& Student Agency t

[ Al Enhanced Learning ’

Figure 3. Developing Communicative Competence through a Holistic Approach

Furthermore, effective language instruction often requires teachers to adapt
materials and activities to meet the specific needs, interests, and learning styles of their
students. Adapting teaching materials may involve modifying tasks, adding contextual
information, or integrating communicative activities that encourage learners to apply
language in meaningful situations. Such adjustments can increase learner motivation and
provide opportunities for students to develop communicative competence through authentic
interaction [5, p.3-7]. In contemporary language classrooms, learners often differ
significantly in terms of linguistic proficiency, cognitive styles, learning strategies, and
motivation. For this reason, effective language instruction requires flexible pedagogical
practices that allow teachers to respond to diverse learning profiles. Dudley-Evans and
Osvéath emphasize that most language classrooms are mixed-ability environments, where
learners possess different levels of language competence and diverse learning needs;
therefore, teachers must adapt tasks, materials, and classroom activities in order to ensure
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that all students can participate in the learning process and progress at their own pace [7, p.
19]. Similarly, research in language assessment highlights that language learning contexts
must recognize learner diversity and provide opportunities for students to demonstrate their
abilities through varied communicative tasks. Assessment practices should not only measure
students’ performance but also support the learning process by providing both teachers and
learners with information that can improve participation and guide further learning activities
[6, p. 54]. From a communicative perspective, the complexity of speaking performance
demonstrates the need for differentiated learning opportunities. Speaking requires learners
to access vocabulary quickly, organize ideas, and respond to interlocutors in real time, which
places considerable cognitive demands on language learners. As Luoma explains, successful
spoken communication involves the simultaneous coordination of linguistic knowledge,
processing speed, and interactional skills, which develop at different rates among learners
[11, p. 10]. In addition to instructional design, the use of visual and cognitive support tools
can significantly facilitate language production. Visual resources and graphic organizers
help learners understand complex concepts and organize their ideas more effectively because
our brain does not retain information through logic alone but it remembers more effectively
when learning is associated with images, sounds, and emotions. These tools also encourage
active participation and promote deeper engagement with the learning process.

In order to better understand how communicative competence develops in language
learners, it is essential to consider not only pedagogical strategies but also the cognitive
mechanisms underlying language use. Insights from psycholinguistic research provide
valuable evidence about the mental processes that occur when learners comprehend and
produce language during communication. Recent advances in psycholinguistic research
methods have provided important insights into how learners process language during
communication. Experimental technigues such as eye-tracking and self-paced reading allow
researchers to observe language comprehension and processing in real time, revealing how
learners interpret linguistic input and resolve syntactic or lexical ambiguities while
communicating [9, p. 94]. These findings highlight that communicative competence is not
just a product of linguistic knowledge but also depends on complex cognitive processes
involved in language comprehension and production. Consequently, language teaching
should adopt pedagogical approaches that take into account the cognitive mechanisms
underlying communication, thereby supporting learners in developing both linguistic and
strategic competence.

Conclusion

A holistic pedagogical approach to language teaching recognizes that language
learning does not occur in isolation but is influenced by the broader context in which learners
think, interact, and construct meaning. Rather than focusing exclusively on language forms,
holistic instruction aims to create learning environments in which students actively engage
with ideas, reflect on their learning strategies, and participate in meaningful communicative
situations. In such contexts, language becomes not only a system of rules but also a tool for
thinking, interacting, and expressing personal perspectives. The perspectives discussed
above demonstrate that the development of communicative competence cannot be reduced
to the acquisition of linguistic knowledge alone. Effective communication requires the
integration of multiple dimensions of learning, including cognitive processing, critical
thinking, metacognitive awareness, and meaningful social interaction. As contemporary
educational contexts increasingly incorporate digital technologies and artificial intelligence,
students are expected not only to produce language accurately but also to analyse
information, evaluate arguments, and participate in complex communicative exchanges.
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These requirements suggest that language learning must be understood as a
multidimensional process that involves linguistic, cognitive, emotional, and social
components. Consequently, the development of communicative competence calls for a
holistic pedagogical approach, in which language instruction is designed to support the
interaction between these complementary dimensions of learning. Such an approach allows
teachers to move beyond isolated language practice and create learning environments where
communication, reflection, and critical engagement become central elements of the
educational experience.
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